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DOCUMENT CONTROL

ISSUED CHANGES FROM PREVIOUS VERSION
Date reviewed: 1. Using DFE recommended headings for building a Behaviour Policy Links policy
June 2024 to staff embedding a culture of upholding the Behaviour Policy with
Date of next review: consistency and fairness
June 2025 2. Links to search, screening and confiscation Policy to provide clarity about
Reviewer: banned items in Academies
Kim Taylor, CEO. 3. Academies at point of transition to Cambridgeshire therapeutic thinking as a
Sam Buck, Assistant Head behavioural approach.
Date of ratification by 4. Clarification that leaders should be visible to support staff
Governing Board: TLW 5. The Academy analyses behaviours to prevent re- occurrence and provide

guidance for consistent responses from staff.

6. All staff undertake behaviour training as part of their induction and
probationary period as part of Safer recruitment.

7. All incidents of child on child abuse must be referred to the Designated
Safeguarding Lead (DSL) using MYConcern used as an online platform to
record safeguarding.

8. Pupil transition
There may be occasions when Leaders decide to make bespoke reasonable
adjustments to plan for transition back to the classroom following a high -
level incident.

9. Delete routine requirement to train all staff on 12 hour TEAM TEACH training
and subsequent refresher. (now deleted)... has a policy of ensuring that all
members of staff in each class have been on the team-teach training course
(12 hour - Level 2), every two years staff also attend a refresher session in
order to keep their knowledge and skills relevant.

10. All incidents requiring physical intervention, must be recorded in the ‘Orange
Bound and Numbered book’ which can be found in the main Academy office.

11. Deleted - The group also focuses on appropriate use of
reward and how consequences are managed. A record of
these meeting will be posted on the Academy website.

12. All references to school changed to Academy where

appropropriate.




A) Principles and purpose:

Our Behaviour Policy links to our Safeguarding Policy and roles of Designated
Safeguarding Leads, Children who go missing from education guidance and
the DFE guidance on behaviour and exclusions. Trustees also accept
responsibilities with regard to Section 175 of the Education Act 2002 to
ensure safeguarding and promoting the welfare of children and general duty
within the Equality Act to eliminate discrimination.

Trust academies are at a point of transition towards ‘Cambridgeshire
Therapeutic Thinking as a behavioural approach.

Staff are trained to implement and embed a culture of upholding the
Academy Behaviour Policy for staff to respond to behaviour with consistency
and fairness.

This policy complies with our DFE funding agreement and articles of
association. We have referenced legislation in relation to:

A) Screening and searching pupils Links to Policy on search, screening
and confiscation and banned items (offensive weapons are items that
can cause harm are banned from the premises). Mobile Phone Policy
clarifies that mobile phones are not permitted on Academy sites for
pupils.

B) The power to use reasonable force or physical contact.

(©))] Power to discipline beyond the Academy gate:

C1: Prevent repercussions of orderly running of the Academy

C2: Prevent and contain any threat to the general public

C3: Behaviours that may impact adversely on the Academy reputation
or bring adverse publicity to the family.

D) Pastoral care for Academy staff accused of misconductand

E) When multi — agency assessment should be considered for pupils who
display continuous disruptive behaviours.

B) Leadership and Management

Roles and responsibilities:

The CEO for Horizons Education Trust will support the Academy Advisory Group
and Head Teachers for their responsibilities with regard to Section 175 of the
Education Act 2002 to ensure safeguarding and promoting the welfare of
children and general duty within the Equality Act to eliminate discrimination.

In writing this policy the Trust has examined responsibilities under Section
88(1) of the Education and Inspections Act 2006 (EIA) to promote good
behaviour and discipline in Academies. Our Trustees have considered the
statement of principles under Section 88(2) of the Education and Inspections
Act 2006 in relation to the approval of powers of the Head Teacher and staff
for operation of this Behaviour Policy.



The Trustees:

>

The Trustees board is responsible for monitoring this behaviour policy effectiveness.

The CEO for the Trust:

>

>

>

Monitor the implementation of the Policy and alert Trustees of risks to the
Academy and the Trust of any high risk concerns.

Monitor the impact of behaviour outcomes with evidence for personal development
and attendance for the SEF updates.

Evaluate the impact of all pupil groups and intervene or challenge Academies to
make improvements for the best interests and safeguarding of pupils in
Academies.

The Head Teacher:

>
>
>

>

>

>

Reviewing and approving this behaviour policy.

Ensure leaders are visible and available to support staff.

Ensuring that the Academy environment encourages positive behaviour as
detailed in DFE guidance about environments where children can flourish.

Ensuring that staff manage behaviour effectively.

Monitoring how staff implement this policy to ensure the policy is followed
consistently.

Providing new staff with a clear induction into the Academy’s therapeutic culture to
ensure they understand its rules and routines, and how best to support all pupils to
participate fully.

Offering appropriate training in behaviour support, to any staff who require it, so
they can fulfil their duties set out in this policy.

Ensuring this policy works alongside the safeguarding policy.

Teachers and staff:
Staff are responsible for:
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>

Creating a calm and safe environment for pupils to access learning.
Establishing and maintaining clear expectations and positive role models.
Implementing the behaviour policy consistently.

Communicating the Academy’s expectations, routines, values and standards
through teaching behaviour and in every interaction with pupils.

Modelling expected behaviour and positive relationships.

Providing a personalised approach to the specific needs of particular pupils.
Considering their own behaviour on the Academy culture and how they can
uphold Academy rules and expectations.

Recording behaviour incidents promptly.

The Senior Leadership Team will support staff in responding to behaviour incidents.

Parents and carers:
Parents and carers, where possible, should:

>

>
>

Get to know the Academy’s behaviour policy and reinforce it at home

where appropriate.

Support their child in adhering to the Academy’s behaviour policy.

Inform the Academy of any changes in circumstances that may affect their
child’s behaviour.

Discuss any behavioural concerns with the class teacher promptly.

Take part in any pastoral work following misbehaviour (for example: attending



reviews of specific behaviour interventions).

» Raise any concerns about the management of behaviour with the Academy
directly, whilst continuing to work in partnership with the Academy.

» Take part in the life of the Academy and its culture.

» The Academy will endeavour to build a positive relationship with parents and carers
by keeping them informed about developments in their child's behaviour and the
Academy'’s policy, and working in collaboration with them to tackle behavioural issues.

C) Academy Systems and social nhorms

KEY BELIEFS
At Spring Common Academy we believe that:

e Children and young people want to behave well.

¢ Behaviour is a means of communication — we must ensure that all
pupils are supported to communicate their needs safely and
appropriately.

e With the right support and intervention children and young people
can learn to improve their behaviour and manage well.

e Mistakes are part of the learning process and we recognise that all of
our children and young people are at different stages of the
developmental process.

e All of our children have learning difficulties which impact on how
they learn to behave.

e All adults can learn strategies to support young people to improve
their behaviour.

We adults can support the children and young people in our Academy by:

The quality of our relationships with each other and them.

The quality of our provision.

A well-informed understanding of their needs.

The scaffolding we put in place.

Observation, evidence gathering and analysis — so that our
interventions are well informed and planned.

Working in close partnership with parents and carers.

e Investing time to allow children to practise and make mistakes.

The scaffolding consists of:
e Key document used is ‘Fundamentals of behaviour support’ 2024.
Accessible modes of communication.
Clear and realistic expectations.
Rules.
Routines.
The language of choice.
Rewards and consequences.
Reparation wherever possible and appropriate.
Descriptive praise.
Fair and predictable responses to both negative and positive behaviour.



KEY BELIEFS EXPLAINED

We believe that: Children and young people want to behave well

We believe that our children and young people are happy when they
behave well and when that behaviour is recognised and acknowledged by
adults and their peers. Children are able to behave well when their needs
are well met in Academy, at home and in the community.

Behaviour and Communication

How children behave gives us important information about how they are
feeling.

Supporting children to effectively communicate is a very important part
of supporting children and young people to behave appropriately.

Children with profound and complex needs will need a personalized approach to
behaviour management and consideration must be given to sensory needs, pain
thresholds and levels of stimulation and engagement.

Children and young people can learn to improve their behaviour

Children and young people at Spring Common find learning difficult: learning
new behaviour is a task, just like learning to read or write.

As adults, we must consider the learning styles and needs of children and
young people; we must also have realistic expectations about the rate of
progress a child will make when learning to adapt or develop new behaviours.

Most of our children and young people learn in small, incremental steps over
a very long period of time.

The Academy analyses behaviours to prevent re- occurrence and provide
guidance for consistent responses from staff.

Mistakes are part of the learning process

We don’t make a judgement about it — instead we support our children and
young people to get it right.

All adults can learn strategies to support children and young
people to improve their behaviour

Most adults have evolved ways of responding to children’s behaviour
based on a combination of personal and professional experiences and
training and experiential learning.

At Spring Common Academy we encourage all staff to reflect on what may
be the underlying issues that drive or trigger behaviour in children, and to
think about ways of responding to challenging behaviour in a non-
judgemental and supportive way.

This can be very difficult, especially if a child is aggressive or targeting others
in a very focused way. As an Academy, we will support staff to develop their
own emotional resilience through professional support. This may be peer to
peer, group or individual support and can draw on a range of expertise within



Academy and beyond. (Lead professionals, Mentors, Educational
Psychologists, CAMHS, etc.)

All adults must be committed to developing their practice and sharing their
skills and experiences. This is a commitment to ongoing professional
development - our commitment to Coaching and Mentoring, reflective practice
and peer support improves performance and professional competence.

D) Staff induction, development and support

All staff undertake behaviour training as part of their induction and probationary period as
part of Safer recruitment.

Adults can support children and young people by:
The quality of our relationships with each other and them.

A. Our relationships with each other are supported and developed by our
Staff Relationship Guidelines. They provide a framework to help us to
provide good models of behaviour at all times for our children and young
people.

B. The quality of our relationships with our children and young people. These
relationships are crucial. Each adult is a significant adult for our children
and young people. To foster successful, enabling relationships we needto:

e Actively build trust and rapport - they have to be earned: they're not
given.

e We should have high expectations for all children and young people and
when we demonstrate our belief in them, it supports them to succeed.

e We treat children and young people with dignity and respect at all
times, eg by saying ‘thank you’; by communicating carefully and clearly
in @ way that is accessible to them and their current level of need.

e Adults should listen respectfully to the child or young person, and
make a judgement about how/when to respond.

e Invest in your relationships with the children and have funtogether.

e Consider what might be behind the behaviour; why the child or
young person is behaving in this way. There will always be areason:
the behaviour is a symptom of something that we need to identify.

e See things through, e.g. consequences in place as a response to
particular behaviours, both desirable and undesirable.

e Keep our word - and if, for some reason, we are unable to honour a
commitment to a child or young person, to communicate clearly and
honestly about why this has happened.

e Identify the strengths in the child or young person - identify these with
the child and build on it. If a child is not able to do this, advocate for
the child within the team or professional group.

e Apologise if you make a mistake - you are modelling this for the child
or young person and this will support you to build trust and respect.

e Name and manage your own emotional reactions to children and
young people’s behaviour, i.e. demonstrate emotionally intelligent
behaviour at all times. Seek help if you are finding it difficult to
manage your feelings about a child or young person.

e It is important to resolve difficult feelings about children’s behaviour - it
is unhelpful history. Focus instead on getting it right in the future.



Quietly but firmly hold appropriate boundaries for the children and
young people.

Seek support from wider professional networks to problem-solve
challenging behaviour.

We are always respectful to children, we do not talk about them over
their heads or in front of other children.

We are non-judgemental about children’s life experiences, but we use
evidence to inform our planning for them.

The quality of our provision:

If we are able to meet each child at his/her point of need, it is more likely that
challenging or unhelpful behaviour will decrease or stop. To do this we need

to:

Accurately assess the child or young person’s needs.

Plan to meet the child or young person’s range of needs specific to the
plans drawn up by their professional group, e.g. equipment, staffing,
sensory needs.

Support the child to develop high levels of resilience and have high
expectations for every child.

Support children and young people to develop high self- esteem, so that
they believe that they can succeed.

Frequent positive reinforcement when things are going well and
minimal feedback for low level undesirable behaviours. Focus on what
you want the child to do.

Know what motivates each child or young person.

Personalised learning to ensure that we meet each child or young
person at his/her point of development.

Where appropriate, include the children and young people in the target-
setting and evaluation process for outcomes measurement, using
appropriate language and methods (self-assessment).

Give the child or young person feedback on progress in a supportive way
that makes sense to them, focusing particularly on their achievements
and what they need to do to make furtherprogress.

Praise the children and young people for their specific achievements,

i.e. descriptive praise and do thisoften.

Actively teach the children and young people behaviour forlearning.

The scaffolding we put in place

By this we mean all the things we do to support our children and young
people to manage their own behaviour successfully.

The scaffolding

Rules support positive behaviour. They should be:

Few in number.

Where developmentally appropriate, agreed with children and

young people.

Communicated in a way that the children and young people can
understand, including visual cues, objects of reference, social stories
etc.

Stated in the positive - things we are going do.

Regularly referred to by all staff with children and youngpeople.



e Appropriate to the activity and developmental range.

Routines support our children and young people by fixing desired behaviours in
their minds. They must be explicitly taught - don’t assume they know them.
You will need to teach routines for all activities. The more consistency there is
over routines, the easier it is for our children and young people. Routines also
support behaviour for learning.

The language of choice is part of helping our children and young people to take
responsibility for their behaviour. We actively encourage them to choose the right thing to
do and, where appropriate, explain the consequences of their choices, both good and bad.

We use specific descriptive praise when we see them making a good choice -
we can never do too much of this.

We link consequences to the choices they make, to help them make the
best choice.

This communication:

Increases children and young people’s sense of responsibility.

Regards mistakes as part of learning.

Removes the struggle for power.

Is positive.

Where appropriate, overtly links responsibility, choice and consequence.
Helps them to take responsibility.

Helps them to manage their own behaviour.

Increases their independence.

Rewards and Consequences
Rewards

Rewards at Spring Common are wide and varied and are bespoke to each
individual pupil. We don’t believe in a ‘one hat fits all" approach and may use
the following strategies, though this is not and exhaustive list.

Descriptive praise.
Symbolic rewards.

e Communication with parents and carers to inform them of the
behaviour or achievement.

e Special responsibilities/privileges.

e Preferred activities above and beyond the scheduled daily activities (eg
sensory room, bike, IPAD, choosing time).

They are linked to positive choices and achievements. They focus on the
specific behaviours we wish to improve.



Consequences

1. We do not believe in sanctions or punishment. Example:

Behaviour Consequence

Child or young person disrupts activity|Child or young person has a break
or behaves in a way that makes other

children feel unsafe
Child or young person is supported

by an adult to consider their
behaviour

Child or young person apologizes to
the group, for his/her specific
actions and carries on with the
activity.

2. Itis important for our children and young people to clearly link a specific behaviour
with its consequence.

3. The consequence needs to be a natural consequence, which makes sense to a child.

4, Itis also important for adults to review what has happened. Was there anything that
could have been done differently to support this child or young person to manage?

Reparation means repairing relationships, or ‘making good’ in some way.

We believe that children and young people should always be given the opportunity to
repair, and that they want to do this. We do not believe in the concept of punishment,
because it focuses the child or young person’s mind on the punishment, rather than what
s/he did. This frequently leads to children and young people feeling angry about the
punishment, rather than thinking about the effect of their behaviour on others.

Where developmentally appropriate, we support children and young people to take
responsibility for what they have done and to repair it with the other person(s)
involved/affected.

Even children with complex difficulties can be supported to repair: we can’t make
assumptions about what children feel. Unresolved difficulties can make children and
young people very anxious and this can cause behaviour to escalate or become habitual.

Descriptive Praise are If we tell people what it is exactly that we like about what they
are doing, we are reinforcing the behaviours we want to promote, eg

‘T liked the way you came the first time I asked.’
‘T noticed how kindly you supported _S_. Thank you.’

‘Thank you for returning to the activity so promptly.’



We are also giving them positive feedback and personal recognition. This raises
their self-esteem and leads to improved behaviour. The use of descriptive
praise is a feature of the Academy’s language. Descriptive praise supports
behaviour for learning.

hildren an n le with ex ional havioural n

The majority of children and young people at the Academy will respond
positively when staff work within these guidelines but some of our children
and young people need additional support to learn to manage their
behaviour.

We do this by:

e Working in line with this Policy.

e Putting in additional scaffolding, tailored to the specific needs of each

child or young person.

Multi-agency review.

Observations in a range of contexts, including home visits.

Medical investigations to ensure that the pupil is not in painor unwell.

Making the routines/strategies more detailed.

Drawing up a Risk Assessment and Positive Handling Plan detailing action

to be taken when identified behaviour occurs. This is shared with the child

or young person, parent and other staff.

e Drawing on additional resources from beyond the Academy, e.g.
CAMHS, EP support, Disabled Children’s Team and medical specialists.

e Parental and family support to implement changes in strategies.

Some children need very specific and detailed planning, which could include a shortened
day, off-site education or home-based learning. When significant adaptations are made to
a pupil’s learning day, we always plan jointly with the parents and carers and the Multi
Agency Support Team, The Local Education Authority and external agencies.

e We do not tolerate bullying.

e Bullying should never be ignored.

e All instances of bullying must be recorded.

e Parents and carers should be informed by staff via telephone or in face
to face contact.

e Every instance needs to be addressed, in line with this policy, with each
child or young person involved taking responsibility for his/her actions,
apologising and agreeing to stop/change the behaviour causing
concern.

e Children and young people need to be supported to develop age
appropriate level E-literacy so that they are able to keep themselves
safe on-line and report cyber-bullying.

Further guidance is available in the Trust’s Anti-Bullying Policy 2024, Policy for
responding to prejudice related incidents (2024).



Discrimin ry lan inciden

e Although quite rare, incidents which include elements of racism, homophobia,
sexism or those which are related to disability, gender presentation or religion are
not acceptable within our Academy ‘s community.

e They should be dealt with in line with this Policy with further advice and a
coordinated response from Senior Leadership Team.

e They MUST be recorded appropriately, including all follow-up action.

e Some children use discriminatory language without understanding its impact and
this must be viewed as an opportunity to teach children how to be respectful to
each other.

Further guidance is available in the Academy’s Equalities Policy and Equalities
objectives.

C I ith the I Behavi | the U f Physical Int ti
and Force

This policy does not seek to provide a full legal summary nor to offer advice for the
context in which any incident might occur. However, it is important to recognise that the
use of restrictive physical interventions needs to be consistent with the Human Rights Act
(1998) and the United Nations Convention on the Rights of the Child (ratified 1991).
These are based on the assumption that every child and young person is entitled to:

Respect for his or her private life.

The right not to be subjected to inhuman or degradingtreatment.
The right to liberty and security.

The right not to be discriminated against in his/her enjoyment

of those rights.

Restricted Physical Intervention (RPI) will only be used in circumstances
when one or more the criteria for its use is met DFE guidance ‘Use of
Reasonable force in schools’ 2023 :

1 To prevent a child from injuring self

2. Prevent a child from injuring another

3 To prevent a child to stop a child from causing damage to
property

4, To maintain good order in the Academy.

The Trust guidance for use of reasonable force enables Academies in Horizons
Education Trust to transition to Cambridgeshire Therapeutic Thinking and support of
pro - social behaviour. Until staff have completed training for Therapeutic thinking
this rationale will apply.

Restrictive physical interventions need to be child or young person specific, integrated
with other less intrusive approaches, and clearly part of an education or placement plan
approach to reduce risk when needed. They must not ever become a standard way of
managing children and young people, or as a substitute for training in people related
skills.

Physical intervention must not to be used simply to maintain or bolster good order in the
classroom or other learning environment. It is expected that its use will be rare, in
exceptional circumstances when a particular need arises. It should never become habitual



or routine.

The Statutory Framework for the EYFS states that physical intervention can only be taken
for the purposes of averting immediate danger of personal injury to any person (including
the child) or to manage a child’s behaviour if absolutely necessary.

Restrictive Physical Interventions should, wherever possible, be avoided.

e There are occasions when the use of such interventions would
be appropriate.

e Such interventions should always be necessary, reasonable
and proportional to the circumstances.

¢ When restrictive physical interventions are necessary, they should
recognise the need to maintain the dignity of all concerned as well
as always being intended to preserve their safety.

It is a criminal offence to use physical force, or to threaten to use force (for
example, by raising a fist, or using verbal threat), unless the circumstances
give rise to a ‘lawful excuse’ or justification for use of force. (DfES/DoH 2002)

It is not always possible to have a ‘zero tolerance’ approach. Restraint is
permissible. Our starting point should always be the rights, needs and safety
of the child (and other children and adults present).

We know that emergencies and unforeseen circumstances can happen. We
may find instances of an unplanned response to prevent harm in an
emergency. If this has happened, we expect an immediate review and risk
assessment and a plan that considers the use of proactive strategies and less
restrictive options. (Positive environments where children can flourish,
OFSTED, March 2018)

F) Pupil and staff support:

Post Incident Management:

Following an incident where restrictive physical intervention or use of force has
been used, all involved, including staff and children and young people, should
separately be given the opportunity to reflect on and discuss in detail what has
happened and what effect this has had on them. This should only happen once
the people involved have regained their composure, and should be done in a
calm and safe environment. At no point should this process be used to
apportion blame or dispense punishment. If at any point there is reason to
suspect that someone involved has been injured or severely distressed, medical
attention should be immediately sought.

Interviews should be conducted appropriately according to the age and
developmental stage of the child. Alternative methods of debrief and of
understanding the incident should be used for children and young people for
whom interviews are not appropriate e.g. very young children, some children
with a learning disability. Examples of alternative methods include visual
communication aids, e.g. symbols, pictures, photos, to help identify feelings
and emotions.

The Academy recognises that any restraint is a restriction of liberty and an



invasion of personal space which may have a lasting impact on the wellbeing of
the child or young person. Consideration needs to be given as to who is best
placed to undertake this work. There may be a need to involve services
provided by other partners.

Support for other pupils or staff witnessing or otherwise involved in the incident will need
to be considered. This may involve giving the pupil who has been restrained the
opportunity to recognise and help repair the damage or harm that has resulted from their
behaviour, and enable them to develop their emotional and social skills. This can be done
through restorative approaches or other reflective methods.

G) Child on child abuse

All incidents of child on child abuse must be referred to the Designated Safeguarding Lead
(DSL) using MYConcern used as an online platform to record safeguarding.

Pupils with Autistic Spectrum Conditions

Pupils with ASC may be more likely than others to experience difficulties with the
Academy environment and consequently may develop or display challenging
behaviours. Careful environmental and behaviour management is needed to prevent
problems and reduce patterns of entrenched behaviours. Spring Common recognises
that many of our ASC pupils may require individual timetables or dedicated 1-1 staffing
in order to access the Academy day, these programmes are overseen by the Assistant
Head - Autism provision.

In many cases pupils with ASC benefit from low arousal environments which are
structured, predictable and promote calmness. The use of visual prompts and reduced
auditory communication can be key when working with ASC pupils. Staff must also
appreciate that many our ASC learners have difficulties in processing information and so
may require additional time to follow an instruction.

Staff have to be aware that their own actions and responses can be the cause of some of
our pupil’s behaviours through lack of knowledge of specific pupil needs. Staff need to be
aware of the personal preferences and behavioural triggers of ASC pupils which are
detailed in behaviour profiles for those children who require them.

We understand that pro-social behaviours must be taught and explicit guidance must be
given. Consequences of any action must be made clear and the development of flexible
thinking and acceptance of change should be encouraged. Through training staff will be
given skills to analyse behaviours which may be linked to 4 areas of impairment.

"It is extremely rare in our experience for a student with autism to be deliberately defiant
or provocative” Gary Mesibov, TEACCH.

Our Restorative approaches

Relationships between children and young people and those who look after them should
be guided by the following principles:

e Children, young people, and adults are all at different stages of learning and/or
emotional development regardless of their chronological age or how long one might
have been in a given setting.

e Effective communication helps resolves conflict. Misunderstanding or ineffective
communication is likely to cause or deepen conflict.

e People have different skills/abilities to manage in any given situation.



The task of all working at Spring Common is to promote and facilitate the
development and growth of young people and everyone else in a setting. This
includes the development of effective communication.

Those who present the most difficulties often have the greatest opportunity for
change and development.

Significant or complex change/development needs planning and managing.
Restorative Practice is a framework for managing and learning about young
people's needs.

Restorative Practice also safely allows adults to acknowledge where they get things
wrong, and to put things right. It discourages blame and promotes fairness and
responsibility. (Petrie et al, 2009).

Outline of the Approach

Traditional behaviour management asks the questions: What happened? Who's to blame?
And what is the correct response? This frequently involves punishment.

The Restorative Approach asks the questions to the harmer:
What happened?

What were you thinking about at the time?

What have your thoughts been since?

Who has been affected by what you did?

In what way have they been affected?

What do you think needs to happen to make things right?

And to those harmed:

What did you think when you realised what had happened?
What have your thoughts been since?

How has this affected you and others?

What has been the hardest thing for you?

What do you think needs to happen to make things right?

Using this approach helps the child or young person to understand the effects of their
behaviour and, with support, identify ways of modifying it in the future.

Restorative Approaches provide Spring Common with a range of practices which promote

mutually respectful relationships and manage behaviour and conflict, address bullying and
absences and build community cohesion. Restorative Approaches offer a framework upon

which to build on existing good practice.

A restorative approach is a paradigm shift in the language we use to address conflict and
inappropriate behaviour. In any incident of inappropriate behaviour we need to establish
the facts. Restorative questioning allows those involved to tell their story, from their
perspective, and be listened to in a way which assures no pre-judgment.

A restorative intervention is voluntary for all those involved and paradoxically, it is the
voluntary nature of the approach that encourages people to participate.

The restorative approach becomes a 'way of being'. (Restorative Approaches in
Lancashire: Improving Outcomes, (2009/2010).

At Spring Common, pupils are given the opportunity to reflect on their actions and the
chance to put things right through mediation and discussion.



Team Teach

Team Teach is one of the largest training providers in behaviour support and management
including physical interventions. It is accredited by ICM (Institute for Conflict
Management). The objective of the training is to develop shared values within the staff
team which promote the attitudes, skills and knowledge needed to implement positive
handling strategies for supporting a child or young person presenting challenging
behaviour. The term ‘positive handling’ is used to describe a holistic approach involving
policy, guidance, management of the environment and deployment of staff. The training
supports staff in reflecting upon and managing their own feelings and behaviour and in
developing strategies for diversion, diffusion and de-escalation in challenging situations.
In the minority of situations where physical restraint may form part of a positive
response, Team Teach provides a range of safe, effective, humane physical intervention
techniques. The emphasis on positive handling planning is promoted to help reduce the
number of incidences when restrictive physical intervention is necessary. The importance
of the process in place for post incident support is also emphasised for both child or young
person and the adults involved restoring, repairing, and hopefully improving relationships.

The Academy during period of transition to Cambridgeshire Therapeutic Thinking is
moving away from the routine requirement to train every member of staff to use TEAM
TEACH (12 hour - level 2) and refresher. Head Teachers will use professional
judgement related to their pupil cohort to determine whether this training is required
for specific staff.

Team teach provides training for staff in a gradual graded range of behaviour supports
and interventions with an emphasis on calm communication and defusing skills
underpinned by values and principles that fit within the Academy’s ethos of positive
educational care.

All incidents requiring any physical intervention, must be recorded in the orange
‘Bound and Numbered book” which can be found in the main Academy office.

Any complaints or allegations must be reported according to the appropriate
Academy policies and procedures.

Restricting Liberties

At the Academy , children and young people may never be

. Locked in a room alone, without support andsupervision
. Deprived of food/drink
. Denied access to a toilet

In exceptional circumstances a pupil may be secluded in a safe space to reduce overall
risk to him/ herself or others. There must always be at least two adults present and a
senior member of staff must be notified immediately.

If a pupil is secluded the incident must be fully recorded, and it must be shared with
parents/carers, notified to the Local Education Authority and Safeguarding and Social
Care, or a consultation call with the MASH team (Multi-Agency Safeguarding Hub) if the
pupil is not known to the Disabled Children’s Team.



A multi-agency planning and strategy meeting must be arranged at the earliest
opportunity following an incident of seclusion. The child’s risk assessment must be
updated to reflect the exceptional use of seclusion. Any incidents of seclusion must also
be shared with appropriate members of the governing body.

Corporal punishment is illegal and is never used at the Academy.

Contingent touch may be used appropriately e.g. pat on shoulder in a public place, in
the appropriate context.

Holding may be used appropriately; by this we mean providing physical direction similar
to contingent touch but more directive in nature, e.g. the child or young person is led
away by hand/arm/around shoulder (using Team Teach practices) or for very young
children it may mean more direct physical support - cradling or hugging. Children with
complex sensory needs may also request squeezing or deep pressure. This will be
documented in sensory profiles.

Monitori

We need consistent behaviour management throughout the Academy, appropriately
adapted to the age/ability of the child or young person; this is partly achieved via
monitoring and reflection.

There are many types of equipment that, when used under supervision and with
occupational therapy oversight and training, can make children’s lives more comfortable.
Sensory rooms and tents can offer some children really positive experiences. Specially
adapted wheelchairs and seats provide postural support that improves children’s inclusion
in their surroundings. Weighted belts and other sensory equipment can help children to
move around their environment more confidently. Weighted blankets and quilts can help
children to block out unwanted sensory information and feel more secure. (Reducing the
need for restraint and restrictive intervention. DoE, March 2018).

Behaviour and Welfare Monitoring

Leaders will moderate high and medium level behaviour incident reports on My Concern
as part Safeguarding supervision. Information is collated and shared with CEO, Academy
Advisory Group and with Trustees.

Pupil transition

There may be occasions when Leaders decide to make bespoke reasonable adjustments to
plan for transition back to the classroom following a high - level incident.

Fixed-term Exclusions

We do not believe that exclusions are the most effective way to support pupils with SEND,
and we will always try to adapt and personalise provision for all of our pupils in order to
ensure that they are able to access education.

In exceptional circumstances it may be necessary to exclude a pupil for a fixed time
period and this would always be considered very carefully. Exceptional circumstances
include, but are not limited to:

e Incidents where the safety of the pupil, other pupils or staff is seriously



compromised.
e Incidents of knife crime or the deliberate use of weapons in Academies.
¢ Incidents of sexual violence.
e Incidents of significant deliberate damage to property.

Decisions to exclude pupils are made on an individual basis and should always be a
reasonable and measured response, which will have impact and provide a learning
opportunity for the child or young person.

Exclusions can also be managed internally and a child or young person may be removed
from class for a fixed period of time.

Permanent exclusions
It is extremely rare for us to permanently exclude a pupil at Spring Common Academy.

In the event that Spring Common is not able to meet the needs of an individual pupil, we
will always aim to work with the child and young person’s family and the Local Education
Authority to identify a suitable alternative placement for a managed move.

All exclusions will always be reported to the Governing Body, Local Authority and, where
appropriate, the allocated social worker or Head of the Virtual School for Looked After
Pupils.



HORIZONS
EDUCATION TRUST
BEHAVIOUR RECORDING FORM
After each occurrence of a behaviour incident, please record information in the corresponding sections
below. You may find you are unable to provide all the details but please give as much detail as you can.

What happened just before the challenging behaviour? (antecedents)
E.g. Who was there? What was the pupil doing? What were other pupils and staff doing?
Had anyone said anything?

Describe the challenging behaviour (behaviours)
E.g. How did it start? What exactly did the pupil do? How long did it last for? What did it look
like? Who was involved?

What happened after the challenging behaviour? (consequences)
E.g. How did the pupil and others (pupils and staff) respond? What caused the pupil to stop?

Was a physical intervention necessary? Y/ N
If Yes, which hold? By whom? Has this been recorded in the bound and numbered book?

Do you think this incident/behaviours is linked to COVID-19? Y/N

Continue overleaf if necessary...
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Individual Behaviour Plan

Student:

Class:

DOB:

Targets:

Programme:

Triggers:

Behaviour:

De-escalation Strategies:
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Responses to Escalation:

Date:
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The Fundamentals of Behaviour Support
Basics needs to help promote & support positive behaviour

O

Ensure all students have a warm, calm and friendly welcome on arrival

O

Are TEACCH system in place? Class and individual schedules up to date? Choosing
boards? Visuals?

SPELL, Structured, Positive, Empathy, Low arousal, Links.

Is the student well? Have their basic needs been met? (hungry, warm, thirsty, clean).
Check the home school diary for correspondence.

Do the students have all health care equipment (hearing aids, glasses, splints, etc)?

O 0O 0 0 0O

Do all staff have mobile task bars? Are students individual first and then task bars

ready?

O

Is the classroom organised? Timetables, workstations, clutter free, play areas, quiet

spaces, clear labelling and structure.

O

Is all sensory and communication equipment readily available and labelled? Both
personalised and generalised.

Is the routine familiar? Have you planned and supported the student for changes?
Do you have understandable class rules visible?

Do you have a visual reward system? Agreed motivators for individuals?

Do you have a feelings and emotions regulation board/chart available?

Are choosing boards accessible and individualised to the class cohort?

Are all staff familiar?

O 0O000da0a0d

Have staff read and understood all behaviour plans, pen profiles and communication

passports?

O

Are visual communication and sensory hubs up to date and on display for easy

reference for familiar and unfamiliar staff?

O

Have staff read behaviour and other supporting policies?

[0 Embedded principles of Therapeutic Thinking.

Please speak to the behaviour and safeguarding team if you require
any help with individual support resources.
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